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One of the fundamental assumptions about learning and education in 
general is that “schooling transmits knowledge or that education
reproduces culture.” (Grunet, Bitter Milk: Women and Teaching 
Amherst, Mass:  University of Massachusetts Press, 1988 .) 



Underlying 
assumptions 
governing 
transmission are 
linear as well as 
literal. 

Movement of 
information 
from a source to 
a subject.

The old sender-
receiver model of 
communications.

Expression, 
meaning and 
speech produce 
direct results in 
listeners and 
learners.



Information is a rather more complex body of discourses 
and modes of thinking, than an articulated and defined as 
well as solid 

set of facts 
awaiting even 
more complex 
processes of 
communication.



At a metaphorical level, 
transmission is often confused 
with communications. The latter is 
a far more multifaceted activity 
requiring more than a listener to 
explain processes of interaction. 

Grunet’s (4) second assertion is 
that our society thinks about 
education as a way of ensuring 
the reproduction of knowledge 
from one generation to the next. 
Reproduction, is of course, a very 
loaded term.





Interpersonal 
relationships are 
inherently, I would 
argue, ambiguous 
not because that is 
necessarily the 
desire of 
participants, 



but because communications processes are about striving to understand 
the many inherent distortions and weaknesses of all forms of human 
discourse and language.



I would suggest that most forms of learning are steeped in creative 
processes of mixing and matching and by creative, I mean that the 
imagination plays a far more important role than is often accounted for or 
accepted by educators. 

Notwithstanding the many distortions that 
imaginative reconstruction can introduce into every 
communicative effort, it is, I think essential to 
incorporate these many levels into our 
understanding of the learning process.





This means 
that the design 
of courses 
cannot 
conflate 
intention with 
outcome.

This is a genuinely difficult challenge given the 
effort that is put into the creation, development and 
maintenance of course formats and goals. 





Poetic Speech

The Fragment

The Ungrammatical



For me, poetic speech is not ‘speaking poetically.’ Rather, it is a state of 
mind that permits and encourages everyday speech to be framed by
concerns that go beyond the literal, the direct and the explicit. 

This can only be accomplished through enriched 
metaphors of engagement that seek out not necessarily 
what is contiguous with our thinking, but contradictory if 
not oppositional. 



In many curricula, facts are more important than illusions, and yet, 
ironically, most of the creative work that we engage with during our 
lives, in nearly every form of artistic expression, is based on the 
manipulation of materials within a world steeped in fantasy and 
imaginative reconstruction. Often, fragments, pieces of events, 
stories that unfold in unanticipated directions and so on, characterize 
these worlds. There is a constant collision among expectations about 
truth, expression, medium and experience. 



These collisions create zones of possible 
learning. I stress ‘possible’ because for me 
learning is not so much defined by what is put 
into the design of information, as by what is taken 
from the collision between the desires of the 
teacher and the needs of the student. This 
collision creates a middle ground between 
intention and outcome that is far more ephemeral 
than concrete, hence the disjuncture, the almost 
poetic fragmentation that characterizes how we 
attribute what we have learned to what has been 
presented to us.



So, the tasks of arguing for the importance of ambiguity as 
process, as experience and as outcome are indeed great 
challenges. Yet, just as I cannot conceive of a world without 
art, imagination, creativity and fantasy, I cannot think of a 
learning space without all of these ambiguous and 
contradictory elements as inherent parts of what we 
describe as education.           


